
 

 

 
 
 

“A method of Direct Objective Representation of the Nature of Children’s 
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Ladies and Gentlemen, 

  

 I propose this evening to demonstrate to you a form of psychotherapeutic treatment 

which I have successfully employed in dealing with children and adolescents for a number 

of years. The method makes use of Play, that activity with in closest to the nature and 

interests of children. First, I should like to describe to you the tools.  

 

 We have here a metal trey that can be filled with various kinds of and; every 

conceivable object can be inserted and built into this sand; e.g. houses, trees, ships, 

animals, soldiers bridges. The child can fetch anything it wants to make use of from a large 

cupboard in which the various objects are clearly set out. 

 

 I called this kind of game "The World", the description corresponds to the feeling of 

the children when they play the game. 

 

 Next I should like to say a few words about the procedure actually adopted. Small 

children spontaneously make for the toys, older children must to some extent be 

introduced to the game. I explain to the child that everybody has pictures in their heads 

and that they are only with difficulty reproduced in writing or in drawings. I further tell them 

that the game gives them freedom to do whatever they like - if they feel like it, they can dig 

in a tree with the roots uppermost. Some children here best left to themselves, others look 

on the world as a joint endeavour and use the observer as a collaborator. In the case of 

adolescents it is advisable to give the game a more serious character: to use, say, the 

analogy of a window display or a Japanese garden to encourage them; but here too it 

could be stressed that adherence to experience and probability are less important then 

doing exactly what one feels inclined to do. 

 

 A boy of 14 said to the observer after he had finished his words- "I should never 

have thought that one could say so much with the stuff; it all lives, just like us”. 

 

 This approximately is the impression the game makes on the children themselves.  

 



 

 

 I shall now show you a series of pictures: to illustrate my further remarks. 

 

 With enough experience to gather the purpose of the Worlds we can divide them 

into 5 main categories. 

 

 The first group are the realistic or representational Worlds, complete or incomplete. 

 

 A Complete Representational World is a realistic reproduction of a known or 

imagined world. The purpose of the child is to present certain sconce with such realism as 

the material available will permit. In a world of this kind every detail is of considerable 

importance; everything is practical and objective.  

 

Slide 1. (Street traffic. A.C.) 

 

 This world was built by a boy of 11. It represents a scene in a town. Everything is 

shown so it would be in real life. Street traffic, a railway station on the left and a house on 

the right. The world is composed very cleverly and makes a colourful and lively 

impression. 

 

 The Incomplete Representational World is the result of an attempt by the child to 

create something real. If the scene is discussed with the child in detail, the child notices 

that it did not succeed in obtaining complete reality. Parts of the picture remain unreal. 

 

 To illustrate this point I can show you:- 

 

Slide I (H. Fishman)  

 

This is the World of a boy of 14, who was not able to concentrate on his work.  

 

 In the background you can see a native village - hotel, hospital and so on. In the 

foreground we have a railway to brim white visitors to the village. Everything at first 

seemed quite natural to the boy as he had seen a native village at an exhibition that had 

greatly impressed him. Closer examination of the railway slewed however that he had not 

put the fences round the tunnel "to prevent people from throwing themselves onto the 

line", but on top on the tunnel. He could not explain why he thought it possible that people 

should climb on top of the tunnel: he took it for granted that they would, and aid the fences 

had to be put there to prevent people from falling when a train passed. 

 

 A second group is formed by the Worlds in which real objects are put together in an 

unreal fashion. The child has no clear idea of what it is building before the work is finished. 



 

 

When the work is finished, the child experiences a feeling of completion, gives a sigh of 

relief and calls out, “I have finished”. It cannot explain what it has done, it is satisfied b it 

cannot say why. 

 

 I can show you an example:- 

 

Slide II (Edward Brooks) 

 

 This world was made by a school boy of 3, who was sent to me on account of 

phobia of chickens. When he had finished, he said, “ I don't know what it means, but I feel 

that it is has to be like this”. 

 

 You see in front you a round hill, with a small valley in the centre. There is a house 

in the valley and a man, instead of sitting in the house, sits on the roof. Other houses are 

put on the hill, some the right way up, some with the roof in the sand and the foundations 

uppermost. Traffic is crossing the roofs: people are jumping from car to car: everything is 

moving in the same direction. 

 

 The circle of houses have an entrance, not on the left, where there in a projection, 

but on the right. In the centre of the entrance a man is stuck into the sand by his head and 

an ambulance is running over him. 

 

 Both in the foreground and in the background - though I am afraid this does not 

come out on the slide - a man is being run over by a car. 

 

 A further group can be called “Demonstration of a Phantasy” Here the lost important 

thing is the phantasy by which the child is governed while it is working. 

 

Slide III 

 

 This world was made by a girl aged 17. She had studied music on the continent but 

was sent back to England owing to improper behaviour. The World represents a day in the 

life of the snake. One picture shows the snake surrounded by important people, singing 

into a microphone. On top, a committee is debating the snake's birthday present; on the 

right, a tortoise has invited his musical friends. Above this scene the snake is seen going 

home past a wood where the Horror lives. 

 

 A fourth group is formed of worlds of a Mixed Type. Children with a confused 

intellectual or emotional life or children of subaverage intelligence, tend to make worlds 

combining all the three types described. In such cases the tray can be divided into various 



 

 

sections; each of which shows a different scans. The various scenes correspond to 

various layers of the intellectual and emotional the child. 

 

 As an illustration I can show you:- 

 

Slide IV (John Street) 

 

 This world was made by a boy of 18 during the third consultation. 

 

 On the left we have a village with a pond and a river. Everything is normal am 

straightforward. But on the right we have a war. A square, guns being fired on three sides. 

In the background we can see military aircraft and in the foreground dead horses, a dead 

man and a broken tree.  

 

 When I asked the patient whether he saw or felt an enemy, he said, “No,” he did not 

have the feeling that there was, an enemy. The dead figures in the foreground were purely 

the result of the guns.  

 

 When I asked him whether the village people knew that a war was going on, he 

said, “No, they don't know and don't feel it either. Neither do the soldiers know that the 

village exists“. 

 

 The last group consists of Unrelated Worlds. Children of low intelligence, very 

young children and those under great pressure use unrelated material. They take pieces 

out of the world cupboard at random and put them down anywhere without any relation 

between one piece and mother. A few neurotic children displayed a tendency during 

treatment to give their worlds a certain degree of composition. In such cases the later 

worlds show a clue to the composition of the first apparently disjointed worlds. 

 

 I can give you an example of this type of world. 

 

Slide V (Thomas) 

 

This is the world of a girl of 10. She was a very repressed child, hardly spoke, kept her 

eyes on the ground and could give no information about herself. 

 

The world shews a collection of single objects. Later I found out that for the child every one 

of these objects had special meaning. Nevertheless, the various toys were put down 

separately and without any connection. The girl was satisfied with the world. 

 



 

 

 As I am not in a position, owing to the short time at my disposal, to tell you anything 

of our method of treatment, I should at least like to show you the influence of a short 

period of treatment on the composition of worlds. 

 

Series of Slides. VI. VII. VIII. IX. 

 

 You have in front of you a series of worlds made by a boy of 11; all of them built in 

the course of one week during the course of various consultation. The boy was intelligent 

and very well brought up, but he suffered from a speech defect which can only be 

described as a "Bark". He always made this noise then he was excited or began to speak. 

He also stuttered. l shall first show you the whole series rapidly and then return to the first 

slide. 

 

Slide 1 (VI) 19.5. 

 

 A country house of well-to-do people well represented and neatly executed. The 

owner is not shown; the only living figure is the gardener mowing the lawn. A world of type 

I.  

 

Slide 2 (VII) 21.5. 

 

 A world of type 2, one that could never exist. A river runs through the picture. The 

boy told me that it ran both ways at once. A railway crosses the river, trains are running in 

both directions. They don't come from anywhere, they are just running. They are fast and 

powerful. Below, on the ground as it were, we have in one division three horses, two 

kissing, and one drinking, and in another three cows and one horse looking away out of 

the picture. We also have three trees standing in one line. An altogether unreal world. 

 

Slide 3. (VIII) 25.5. 

 

 This is a world of the same type on Slide 2. It represents a river and a bay; there 

are boats on the water. A highway crosses the pictures at an angle to the river. The 

relation between river and highway is the same as that between trees and railway in 

picture 2. The traffic on the highway moves in one direction only, in a direction opposite to 

that of the river. We have once more a railway crossing crossing the river, this time only 

one train is on the line and that is about to leave the picture. On the other hand one truck 

is standing by itself, in the same way as the horse in slide 2. 

 

 The boy himself said, "The bay is like the mouth, the ships are teeth and the 

movements on the highway and the river are like breathing”. 



 

 

 

Slide 4. (IX) 27.5. 

 

 Here we have a plan of a garden-city. The world was very cleverly made, very neat 

and symmetrical. I asked the boy what it meant, was it a real town? 'Yes'. "At what time of 

day? As nobody is moving it might be midnight". To this he replied briefly, “No, than more 

would at least be a cat.” 

 

 These 4 pictures present a remarkable difference of developmental level. The first 

and last fall together and are almost adult in achievement, the second and third are at the 

level of a child of 7 or 8. Taken together they present a picture of the inequality in 

development of the child's mind and the nature of its various parts. The mechanic of the 

treatment at this stage is the confrontation of the child by these facts stated in material 

which he himself has created. 

  

 The short time at my disposal only enables me to give you a brief indication of our 

method without being able to touch on more than a few points. I should like to finish by 

putting together quite briefly, the essential points. 

 

1. We try to reproduce the child's thoughts in a tangible form… 

 

2. For that purpose we use e method which, while perfectly simple, enables the child 

to make its own world comprehensible to others and thereby to itself. 

 

3. The method would appear suitable for providing the physician at one and the same 

time with natural conscious and unconscious material so as to demonstrate its intimate 

structure. 

 

4. The method takes it possible to consider the material provided by the patient during 

the consultation, in his absence. The method is not an analytical one; it deliberately 

eschews symbolic exploitation of the material. 

 

4.  The procedure adopted makes it possible for the material usually only available to 

the doctor in the privacy of his consulting room to be separated from any personal 

elements and made available for general discussion. 


